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BLACK STUDIES AND THE ENHANCEMENT OF
SELF-CONCEPT AS IT RELATES TO ACHIEVEMENT
LEVEL IN NEGRO HIGH SCHOOL STUDENTS

David L. Fisher, Ed.D,
Western Michigan University, 1972

This study had as its primary purpose the investigation of the
effect of black studies courses upon the self-concept of Negro high
school students,

Specifically, it was intended to determine if self-

concept enhancement followed completion of black studies courses and
if this enhancement effect was further related to prior academic achieve
ment,

A secondary purpose was to determine if self-concept enhance

ment was related to the sex of the student,
purposes.

There were two subsidiary

One was to see if different black studies courses had dif

ferent effects upon the self-concept of the students and the other
was to determine if the four instruments used were independent measure
ments of differing aspects of the self-concept.
The instruments used were the Self-Concept of Ability Scale which
yields a measure of the student's perception of his ability to achieve
in the academic aspects of school, the Personal Control Scale which
yields a measure of that aspect of the self-concept that is involved
in an individual's view of himself that is reflected in his feelings
about internal versus external controls, the Delay of Gratification
Scale which measures that aspect of the self-concept related to the
individual's willingness to forego immediate rewards for the sake of
later increased rewards and a Self-Concept Semantic Differential which
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yields a measure of the favorableness of the self-concept on several
evaluative scales,
The subjects used were Negro high school seniors in a large, urban,
integrated high school,

Those students who had elected one of two

black studies courses offered were included.

Those assigned to a black

studies course the first semester made up the experimental groups
while those who were to take a black studies course the following
semester were the control groups.

Pretest and posttest administrations

of the four instruments were provided for all students and a percent
age change score was computed for each student for each of the four
instruments.

These scores made up the dependent variables,

The relationships between treatment groups and the relationships
among treatment groups and the independent variables of sex and level
of achievement were analyzed using a two-way analysis of variance model,
Correlation matricies were used to determine the degree

to which

instruments yielded independent results and the comparative effect
of the two black studies courses was studied in a descriptive fashion,
The data obtained in the study, when analyzed, indicated that while
black studies might have self-concept enhancement effects that they
did not affect all the measured aspects of self-concept and that the
effects were not always in the desired direction.

It was concluded

that black studies, as a curriculum tool for self-concept enhancement,
should be approached with caution,

The instruments used did measure

different aspects of self-concept and that one course, Afro-American
History had a greater effect upon self-concept than did Black Litera
ture , the other black studies course,
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CHAPTER I
INTRODUCTION TO THE PROBLEM
Introduction

Among the demands being placed upon the schools, particularly
in urban settings, is one for the offering of "black studies" as a
way of enhancing the self-concepts of Negro students (U, S, News and
World Report, 1968),
approach,

Little is known about the effectiveness of this

The purpose of this study is to examine the relationship

between "black studies" and the self-concept of Negro high school
students and how this relationship is affected by prior academic
achievement and sex,
This demand for black studies does not date from the 195^ Su
preme Court decision which ruled that "separate but equal" as applied
to education was an unconstitutional doctrine,

In 1916, the then

newly founded Journal of Negro History (1916) quotes newspaper edi
torials which indicated the desirability of teaching Negro history
to Negroes "in their own way and from their own point of view,"
Carter Woodson, the founder of the Association for the Study of
Negro Life and History, presented this rationale for the inclusion
of black studies in the curriculum:
If a race has 110 history, if it has no worthwhile
tradition, it becomes a negligible factor in the
thought of the world, and it stands in danger of
being exterminated,
Woodson wrote that in 1926 (Billings 1971, p. 139).

1
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Current demands for the inclusion of "black studies" in the cur
riculum come from many sources.

Nation’s Schools (19 6 8 ) lists students

as being among the leading agents for this aspect of curricular change,
An example exists from the school chosen for this study,

Several years

prior to this study, a group of Negro students conducted a sit-in in
the school auditorium demanding that a black studies program be insti
tuted,

When the administration announced a course in Minority Studies,

further demands led to the course being called Afro-American History,
Educators, too, have called for the addition of "black studies"
subjects to the curriculum in the hope that Negro students who take the
included subjects will have their self-concept enhanced.

Hare, of San

Francisco State College, is quoted (Levey 1970) as saying:
, . , Two key functions of black studies are build
ing ego-identity and ethnic confidence for the black
student,,,, The major motivation of black studies is
to entice black students (conditioned to exclusion) to
greater involvement in the educational process. Black
studies is, above all, a pedagogical device (p, 3).
Hare’s view is in accord with Lewin's (19^8) view that optimal
personal development in minority group members is dependent upon a
sense

of in-group identification,

A recent report (Levey 1970) cites

the statements of ten prominent educators calling for the inclusion of
black studies in the curriculum,
support.

Two examples serve to illustrate this

Mark R. Shedd, Superintendent of the Philadelphia Public Schools,

wrote:
We well know that students who lack a clear sense
of identity or are confused about their heritage will
probably not learn and are ill-equipped for the world
of work. Thus, it may well be true that the study of
Afro-American history might play a vital role in the
development of the black student (p. 2 ),
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Edwin Fenton, professor of history at Carnegie-Mellon University, is
quoted as saying,
Studying the lives of blacks in the American past
may help black students to identify with their nation
.... But improving children's self-concepts is only
one appropriate ob.iective of a full social studies
program for black students (p, 3 ).
Not only have students and educators, both black and white,
calledfor black studies in

the curriculum to enhance the self-concept

of Negro students, but similar ideas have been expressed by lay members
of the Negro community (Hamilton 19 6 9 ),

This need is implied in Lena

Horne's statement in Show Magazine (1 9 6 3 ),
, , , though I did learn that other races
had backgrounds they looked upon with pride, I
kept trying to find some reason to feel the same
way (p, 6 2 ).
James Baldwin, whose fiction reveals him to be an authority on the selfconcept of the American Negro, said in Saturday Review (196 ^)
If one manages to change the curriculum in all the
schools so that Negroes learned more about them
selves and their contributions to this culture, you
would be liberating not only Negroes, you would be
liberating white people (p. k z ) .
Janet Kennedy, a psychoanalyst writing in Mental Health and Segregation
(Grossack 1963) also calls for black studies when she writes,
In light of existing data, both psychoanalytical
and sociological, it would ojem that the path of
adaptation for the American Negro would be to re
sist the white ego ideal and to develop a healthy
Negro ideal in its place, but without retreating
from the culture— a result which would increase the
Negroes' self respect and reduce his indiscriminate
hostility (p. 2 1 9 ).
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It is clear that there is a demand for the inclusion of black stud
ies in the curriculum as a vehicle for the enhancement of the self-con
cept of Negro high school students,
raise a question for educators.

The voicing of this demand should

Namely, does the inclusion of black stud

ies in the curriculum in fact enhance the self-concept of Negro students?
A further question is suggested.

If, indeed, it does accomplish the

desired outcome, are there other factors which affect this outcome?
This study attempted to answer these questions.

Purposes of the Study

Grambs (Kvaraceus 19 6 5 , p. 46) states that, "Research is urgently
needed to identify what kinds of education can make what kinds of dif
ference to what kinds of individuals."
Grambs' challenge,

This study attempted to answer

Specifically, this study attempted to answer the

following questionss
1,

Do students who enroll in and complete a black studies

2,

Is there a difference in self-concept enhancement effects

course undergo enhancement of their self-concept?

following completion of different black studies subjects,
namely, Blac." Literature and Afro-American History?
3,

If there is a self-concept enhancement effect, is it related
to prior achievement on the part of the students?

4,

Do differing measures of self-concept reveal different degrees

5,

Is sex a significant factor in enhancement of self-concept

of self-concept enhancement?

that might occur following exposure to black studies courses?
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Scope Of The Study

The scope of this study is restricted to a number of senior black
students in a large urban, integrated, high school,

This school is lo

cated in Baltimore,Maryland, A total of 173 students took part in the
study.

These students were those who chose Black Literature or Afro-

American History as an optional one semester subject for the twelfthgrade,

These choices were made while they were eleventh-grade students,

In addition, these students had chosen Sociology or Psychology as an al
ternate one semester course, Thus the control group included those who
chose a black studies subject but were not assigned to it for the first
semester, while the experimental groups were assigned to a black studies
subject for the first semester and would take Psychology or Sociology'
the second semester,
The study is limited to the variables that could have a statistical
relationship to the self-concept of Negro high school seniors.
variables examined were:

The

(a) the black studies subject taken, (b) the

level of prior achievement, satisfactory or unsatisfactory, (c) the sex
of the student,

Self-concept, for the purposes of this study, was in

ferred from the results obtained on four different instruments and the
basis for the understanding of the self-concept construct is derived
from the phenomenological theories.

Definition Of Terms

The following definitions apply in this study:
Negro student:

Any pupil in the high school where the study was
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conducted so designated on the computer print-out of the alpha
betical pupil roster,
Satisfactory achievement: Any student so designated by the English de
partment and the counselors when curriculum choices were made
during the school year prior to this study,

These students

were placed in I and II level English classes and had reading
levels within one year of grade level or above,

The level

was determined by standardized tests administered to all stu
dents while in the tenth-grade,
Unsatisfactory achievement: Any student so designated using the same
information as for satisfactory achievement but having read
ing levels two or more years below grade level.

These students

were placed in Level III and IV English classes.
Black Literature in America; This course, usually referred to as Black
Literature, is a one-semester major subject.

The course

is described in the Program of Studies (1970) as follows:

To provide all interested seniors with the opportunity
to study intensively the literature by black American
writers, a one-semester course is offered as an elective
major, The content of the course is organized chronolog
ically according to the major periods of development in
the history of Black Literature from post-Civil War times
to the contemporary scene, Through appropriate class read
ings and suggested supplementary readings for their in
dependent use, the students who elect this course should
develop an awareness of the broad range of writings by
black Americans as well as an understanding of the unique
place of these writings as mirrors of political and
social history (p, 27),

Afro-American History: This course, the alternative elective, is
described as follows in the Program of Studies (1970),
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This course has been planned to give the student the
opportunity to study in depth Afro-American History,
The subject matter included and the readings suggested
are designed to present data that describes the Negro
as a citizen whose history has made positive impacts
on the culture and to acquaint students who elect the
course with the part which the Negro played in the de
velopment of our common institutions, Its purpose is
to expose the students to the major historical truths
of the American black man in Africa and America (p,52),

Self-concept enhancement:

The percentage of change that occurs on each

of the four instruments administered as pretests and posttests,

Overview

The report of this study is divided into five chapters,

Included

in Chapter I was the introduction to the study and the need for the
study.

Chapter II will contain the data and opinions upon which the

rationale for the study is based and a review of pertinent literature,
The design of the research as well as a description of the instrument
ation and methodology will be presented in Chapter III,

The results

will be analyzed in Chapter IV, and Chapter V will include a presenta
tion of conclusions derived from the study and recommendations for
further research,
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CHAPTER II

REVIEW OF THE LITERATURE

Introduction

Three aspects of the literature relevant to this study will be
reviwed,

There will be a brief summary of the literature concerned

with general self-concept theory for this has been amply covered many
times.

It will be included here so that the view that forms part of

the basis for this study will be made clear,

The self-concept of Negroes

will be discussed at somewhat greater length and will Include a compar
ison of self-concept of Negroes and whites as revealed by recent studies,
Lastly, and most importantly, the self-concept of Negro students as it
relates to black studies will be examined thoroughly.

Self-Concept Theory

Self-concept is usually viewed in one of two ways.

One is that

self-concept is a result of a symbolic interaction framework as derived
from the work of ^eorge H, Mead and Charles Cooley and others (see
Blumer 1969).

This can >x: illustrated by Sherif’s (1968) definition

of the concept of self as a "constellation of attitudes linked with
identifiable reference groups and sets .,,"

The other view has a phenom

enological base and is well expressed in the works of Arthur Combs
and Donald Syngg (19^9).

Ruth Wylie (1969) delineates the two chief

meanings as the self as the subject or agent and the self which is
known to himself,

8
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Self-concept, as described by Mead (1934), is the perception
that the individual has of himself which develops during the inter
action the individual has with significant others who hold varying
expectations for the individual as to attitude and behavior,
interaction develops an "I" and "me" relationship,

This

McCall and Sim

mons (1 9 5 5 ) characterize this metaphorically as a "multiperson discus
sion the 'me* being temporarily silent while the 'I' holds the floor,"
and further defines the aspects of the self-concept as follows:

"The

'me* is merely the organized cognitive frames of reference in terms
1of which the mind appraises and evaluates and monitors the ongoing thought
and action of its own person, the 'I',"

Parsons (19(&) explains that

by means of this symbolic interaction the individual can interrelate the
conceptions of various individuals into generalized categories,

It is

thus, according to Parsons, that the individual internalizes culture,
It is_a socializing effect'and it is "conceived as the way that common
values are internalized,
tion-sanction system,"

, , , and constitute a complimentary role-expectaThis view of the self-concept, the interaction-

ist, appears to be externally directed and a learned process,

The other

prominent view of the self-concept is derived from the work of Lecky,
Combs and Syngg, and Rogers,

These men have a holistic view of the

human organism which places the self-concept in a central position,
The enhancement and maintenance of the self-structure is a basic need
of all men; and in this role, the self-concept acts as a determinant
of behavior.
p.’ 42-43).

This behavior is consistent with the self-concept Enge 196^,
Lecky (19^5) states:
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The point is that all of an individual's values
are organized into a single system, the preserva
tion of whose integrity is essential, The nucleus
of this system, around which the rest of this system
revolves, is the individual's valuation of him
self, The individual sees the world from his own view
point, with himself as the center, Any value entering
the system which is inconsistent with the individual's
valuation of himself can not be assimilated; it
meets with resistance and is likely to be rejected
unless a general reorganization occurs ,,, Behavior
expresses the effort to maintain the integrity
and unity of the organization (pp, 152 - 1 5 3 ),
Syngg and Combs (19^9) hold a similar view when they state:

Although behavior is always determined by the
total phenomenal field, that portion of the field
which the individual regards as part or character
istic of himself influences by far the majority
of his behaviors (p, 5 7 ),
This is what is meant when we call the phenomenal
self the core of behavior. It is the self as the
individual experiences it, From his point of view,
it is what behaves and as a consequence all of its
behavior is appropriate to it, It is also the most
constant and relatively stable part of the field—
that part which is always present, the part which
is consciously protected and maintained (p, 21 9 ),
They also state that:

"The phenomenal self is the only frame of ref

erence which the individual possesses,
(italics added),"

It is the only self he knows

Syngg and Combs (19^9) later state:

Whether other persons would agree to his self-defin
itions or not, the phenomenal self has the feeling of
complete reality to the individual. Whatever he is,
whatever he does, the maintenance and enhancement of the
self is the prime objective of his existence (p, 79 ),
Rogers (1951) refers to the self-concept repeatedly as follows:

"The

self-concept or self-structure may be thought of as an organized con
figuration of perceptions of the self which are admissible to aware
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ness" (p, 136).
(p, 19l).

"This configuration serves to regulate behavior,,,"

"The organism reacts as an organized whole to this pheno

menal field" (p, 186),

"The organism has one basic tendency and striv

ing - to actualize, maintain, and enhance the experiencing organism"
(p. ^98).
Rogers maintains that the self-concept is extremely stable,

If,

however, learning is to affect the self-concept, there must be some
way to internalize such learning even if it is threatening,

Syngg

and Combs (19^9) allow for this possibility by stating that one aspect
of the adequacy of the self-concept is its measured capability for
accepting new aspects of reality,

Rogers (1951, p, 191) says that

when "the self-Gestalt is firmly organized,,,.then positive self-feel
ings may exist, the self may seem worthy and acceptable, and conscious
tension is minimal,"
The phenomenological self-concept forms the basis for this study
as the hypothesized enhancement is not based on "significant others"
but is rather a result of the altering of the "self-Gestalt" or put
more simply, the individual would acquire a more positive cultural
base for his self-concept as a Negro,

This view is also in accord

with Rogers' striving for enhancement,

Negro Self-Concept

The Negro self-concept has been a commonly accepted construct.
This is not meant to convey that Negroes have a self-concept peculiar
to themselves alone,

Self-concept is a human, not a race-bound construct,
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It is a product of the culture in which Negroes find themselves,

In

describing the Negro self-concept, Furness (196 9 , p. 362) says, "the
real differences go beyond color to culture,,,"

Patterson's assump

tion (Kvaraceus 19&5, PP* 1-2)

'that, in general, the environmental press of the
American color-caste system tends to develop con
ceptions of self in Negro children and youth which
result in defeated behavior, as far as academic and
political development are concerned' is a better
decscriptor of the so called Negro self-concept (pp.1-2),
Grambs (Kvaraceus 1965) in illustrating the developmental sources of
the Negro self-concept cites these adverse examples:
What the Negro child is likely to learn is that
no one is to be trusted,
The ear- liest learning is that the family is not
a source of basic nurture and support (p. 45).
Grossack

( 1 9 6 3 , p. 64) says:

"The Negro child has significantly more

negative self-images than the white child has,"

In discussing the

reasons for frequent examples of low achievement on the part of Negro
children, he states (Grossack 1963, p. 65) "among these, certainly
not the least is his sensing that the larger society views him as in
ferior and expects inferior performance from him,"

This view of the

cause of the Negro self-concept is not unreservedly accepted,

Eisen-

berg (1965) ,in a speech used to orient prospective middle-class young
sters for an inner-city tutoring program, attributes self-concept
inadequacies to the lower-class life pattern.

Because of this life

pattern, lower-class children do not develop a "concept of one's ade
quacy of one's self and a response to any new challenge: 'I can take
care of it as long as it is within reasonable proportions ' " (pp 2-3),
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Information and opinions about the Negro self-concept come from
varied sources, scholarly and lay, and are in substantial agreement,
Meyers (1967 ) found that the educational aspirations of Negro high
students are more influenced by levels of self-esteem than are the
aspirations of whites,
Many prominent Negro leaders have alluded to the self-concept
of American Negroes,

James Baldwin (1955» 19&3) refers to the variance

between the standards that have been learned and the lack of ability
to live up to those standards and the lack of self-respect that re
sults therefrom,

Martin Luther King (I9 6 I , p, 29) mentions a "cor

roding sense of inferiority which often expressed itself in a lack
of self-respect,"

Floyd McKissick, the former head of the Congress

of Racial Equality evidently believed in the existence of an inadequate
self-concept among Negroes when he made "an improved self-image" one
of his organization's four major goals,

The compensatory use of the

slogan "Black is Beautiful" as well as "Black Power" and "Black Pride"
are further evidence that the black community, at least as shown by
its more militant members, accepts the existence of an inadequate selfconcept,

The work of Kenneth Clark (1955) which reveals a Negro self-

concept, is summarized in his statement about the tendency of Negro
children in experimental situations to prefer a light skin over a darker
one,

He said,
It appears that this spoken preference for an
intermediate skin may resolve for the Negro the
basic conflict between his need for self-esteem
and his awareness that a darker skin is a basis
for rejection by society, Negro children and ad
olescents generally rate their own skin color
lighter than it actually is (p, 48-^9),
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Attempts have been made to investigate the evidence of qualita
tive difference between the self-concept of white and Negro children,
holding constant such factors as income and place of residence,

Deutsch

(I960), in relating social class to personality factors, found differ
ences between whites and Negroes; Lott and Lott (1963), comparing Negro
and white youth, found differences as well,
revealed conflicting results,

Coleman's (1966) study

The responses of Negroes and whites

to his self-concept questions indicated no differences, although the
Negro children's responses differed from those of other minority groups
in that the Negro children scored higher.

In his measure of another

attitudinal factor, that of the child's sense of control of his en
vironment, Negroes expressed "a much lower sense of control of the
environment than whites" (Coleman 1966, p, 319).

If it is assumed

that the sense of ability to control the environment is an aspect of
self-concept, a difference is therefore shown,

Wylie (196I) reports

that Kardiner and Ovesy, using projective techniques with Negro sub
jects, obtained results indicating a large amount of self-hatred in
the group.

Lessing (1968), using several of the instruments chosen

for this study, supported the hypothesis that Negro children scored
lower than did white children in the variables of sense of personal
control and willingness to delay gratification,
A number of recent studies have yielded conflicting results,
Coleman's previously mentioned work is a case in point,

Couchman

(1969, P. 197), in a dissertation which made a descriptive evaluation
of low-income blacks concluded, "They are aware of the disadvantages
of being black but not ashamed of it; and they think of themselves
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positively and realistically."

Morris (1968) sees the self-concept

of Negroes not as a type hut as a broad range,

While not making a

study comparing Negroes and whites, he demonstrated that there is a
broad range within the Negro group,

Morris (1 9 6 8 ) concluded that the

similarities between the races greatly outweigh the differences and
that "race had no discernable effect on similarity of attitudes" (p, 145).
McDonald and Gynther (1965) found, in comparing Negro and white
southern high school students, that the Negro students scored higher
on the instrument they used,

While not pertaining directly to Negro

students, the work of Anthony and Louise Soares (19 6 9 ) is significant,
as two-thirds of their disadvantaged subjects were Negro or Puerto
Rican,

They found, using a variation of the semantic differential

type test, that the disadvantaged group possessed positive self-per
ceptions and that these were higher than the advantaged group's scores,
Soares and Soares caution, however, that their findings might not be
generalizable because the children in the study attended neighborhood
schools and were thus not integrated,

They remind the reader of Cole

man's postulation that as they attend integrated schools their selfconcepts diminished,

Soares and Soares (2970) report later research

which provides some support for Coleman's view that integrated schools
are associated with diminishing self-concept,

Despite a decrease in
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self-concept scores with the transition from elementary to high school,
the disadvantage students maintained their positive difference,

These

findings are supported by the work of Henderson et al (I9 6 9 ) who report
that there is little difference between black and white children when
their Draw A Person test is analyzed for image of helplessness and feel
ings of inadequacy.

Florida State University (1970) investigated the

factors relating to the educational and occupational aspirations of
adolescent males from "culturally deprived families" and found that both
whites and blacks scored high on self-concept measures with the blacks
scoring consistently higher than the whites.

DeBlassie and Healy (1970),

measuring self-concept scores for Anglo- and Spanish-American adolescents,,
accounted for ethnic, sex and economic variables.

They found no signif

icant differences for the ethnic and economic variables,
Soares and Soares (1 9 6 9 ) and others also found differences in selfconcept that related to sex,

They found, for instance, that disad

vantaged boys tended to score higher than advantaged boys while advan
taged girls scored higher tha disadvantaged girls,

Rosenkrantz et al

(1 9 6 8 ) observed that sex-role stereotypes play a major role in shading
a person's self-concept.

Cornwell (1970), in a study that investigated

the self-image of children from kindergarten through high school, found
differences based on sex.

For high school youth he found that female

students tended to have a higher self-image than male students.
While the literature offers no definitive conclusions about the ex
istence of different self-concept formations for Negroes and whites
there is general agreement that real differences do exist in self-concept
for males and females.

This study was not concerned with what the differ
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ences were but the existence of this difference was cogent to the data
used in this study,
The above findings refer to comparative examinations of the selfconcept of Negro and other children and to differences in self-concept
that are linked to sex differences,

They do not, however, measure

the adequacy of the self-concept for the world the Negro encounters
nor do they measure change in self-concept,
While several recent studies cast some doubt on the existence
of a self-concept peculiar to American Negroes, this writer does not
reject the concept,

This lack of rejection rests on several bases,

The unanimous support given the construct by prominent Negroes, from
both scientific and political sources, argues for acceptance.

The

preponderance of research and writing in the field of self-concept
study supports the acceptance of the construct,

Lastly, there seems

little doubt that practically all Negroes in this country are faced
with the differences that our society imposes by its treatment of them.
No matter what the social class, no matter what economic resources
they possess, Negroes are treated differently and deprecatingly.

The

press of the environment upon all American Negroes cannot help but
influence the self-concept formation,

For these reasons, the concept

is accepted and forms one of the bases for this study,

By being a com

monly held factor in all the subjects, the base from which change can
take place is established,

For this study, the question of the dif

ference between the self-concept of whites and blacks is not germaine,
The question is, rather, does the Negro student need an enhanced selfconcept so that he might better achieve in the school setting?
seems to be no question that he does,

There

This study is an attempt to ex-
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plore one of the advocated ways in which the self-concept might be
enhanced.

Negro Self-Concept and Black Studies

There is a dearth of material concerned with the relationship
of black studies and the self-concept of Negro students,

Only a lim

ited number of reports of research studies and projects were identified,
Using a group of Negro fifth-grade students in a segregateded school,
Lang (1970) investigated the relationship of a knowledge of Negro
leaders and events and the self-concepts of the students,

No efforts

were made to provide one segment of the group with information while
using another as a control.

With this limited approach, however,

Lang did find significant positive relationships which held for lower,
middle and upper income children,
Roth (I9 6 9 ) conducted a study which is relevant to this study.
He measured change in self-concept for Negro elementary students ex
posed to a curriculum which contained "integrated" materials,

These

materials consisted of the presentation of Negroes and information
about the contribution of Negroes of the past and the present,

He

found that the exposed students did have a more positive change in
self-concept scores,
Trager and Yarrow (1952) found that teaxtbook and curriculum ma
terials had a marked effect upon the self-concept of Negro children,
T^is study differed from that of Roth in that it used children in
the primary grades and an integrated curriculum was not used, nor
was an equivalent of black studies employed,

Rather, the materials
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used presented Negroes in both a favorable and an unfavorable light,
In comparing the two groups, the authors found a significant adverse
effect upon self-concept of the Negro pupils who had been exposed to
the "unfavorable" materials,

Trafer and Yarrow (1952) concluded the

report of their experiment with this statement:
The changes achieved in the experiment demonstrate
that democratic attitudes and prejudiced attitudes can
be taught to young children. The experiment contributes
to an understanding of some of the important conditions
which are conducive to learning attitudes, Furthermore,
it is apparent that children learn prejudices not only
ffrom the larger environment but from the content of the
curriculum and its values (italics added). If democratic attitudes are to be learned they must be speci
fically taught and experienced (p, 3^1).
The use of a film t' alter the self-image of black students was
attempted by Weisgerber and Danoff (1970) with seventh- and eighthgrade students.

Their conclusion states in referring to self-image,

"It did not shift in the direction of greater self-esteem,"

The film

was about Frederick Douglass and there was no time span reinforcement,
Rosser et al (1971) examined the possibility of changing the attitudes
of black students with respect to the school "system" following the
completion of a black studies course,

They, too, found little change.

It should be mentioned that, in a matter of speaking, the experiment
was designed to see if the particular desires of the school system,
namely a change in attitude toward it, were achieved rather than the
goals of proponents of black studies.
In Pontiac, Michigan, a project was conducted in 19 6 7-68, which
involved the attempt to improve the self-concept of Negro elementary
school students.

Included in the program was a summer-long training

period for teachers, the use of positive reinforcement, and an emphasis
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upon the contributions made by American Negroes to our society.

Van

Koughnett and Smith (196 9 , p. 255) concluded in a journal article about
this project that "a school can evolve a program that serves to make
students regard themselves in a positive light."

They also report

that the project seemed to have no effect upon achievement,
Roth (1 9 6 9 ) reports two additional studies that were conducted
over thirty years ago.

These were concerned with the effect of cur

riculum upon the attitudes of white students toward Negroes,

They

are of marginal interest for this study as they were concerned with
cognitive learning and did not concern the self-concept of Negro students,
This section of the review illustrates the general lack of studies
concerned with the relationship of Negro self-concept and black studies,
and the complete absence of such studies on the high school level
serves to illustrate the need for a study such as this one.

Summary

First, a brief review of the literature of the theory of selfconcept was presented.

There are two basic views,

The symbolic in

teraction view holds self-concept to be based upon the perception of
significant others and to be fragmented and externally oriented,

The

phenomenological view holds self-concept as global and internal,
While evolved and later influenced, it is essentially personal,

The

phenomenological view serves as the basis for an understanding of
self-concept that is accepted in this study,
Second, the literature concerned with the Negro self-concept was
examined,

There was a generally held acceptance of the existence
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of the Negro self-concept,

Some recent work has Indicated that it

is not low when compared with that of whites,

The environmental press,

present for all Negroes in this country, was held to be sufficient
to develop self-concept attributes that would be generally held by
American Negroes,

A comparison of Negro and white self-concept scores

was not found to be germaine to the issue of the need for the enhance
ment of the Negro self-concept.
Third, the literature about the relationship of Negro self-concept
and black studies was reviewed,

Little has been done in the area,

Most of the work was done with upper elementary pupils,

It was in

dicated that it was possible, at that level, to positively affect the
self-concept scores of Negro pupils.
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CHAPTER III

RESEARCH DESIGN AND METHODOLOGY

Review of the Problem

This study had as its purpose the investigation of the effect of
a black studies subject upon the self-concept of Negro high school stu
dents and to determine how this effect was related to prior academic
achievement,

The major analysis pertained to changes in self-concept for

average and below average achieving Negro high school seniors following
exposure to one of two black studies courses,

Four instruments were

employed in the determination of self-concept change and these were cal
culated as percentage change,
ysis of variance model,

The data were analyzed using a 2 x 2 anal

A similar process was followed with the stra

tification based on sex rather than achievement level,

Description of the Sample

The sample consisted of those Negro high school senior class stu
dents who were attending a large racially integrated urban high school
at the time of the study, and who had selected one of two black studies
courses offered to all senior class students,

The school, located in

Baltimore, Maryland, drew its Negro students from both lower and middle
class backgrounds.

For political reasons, no effort was made to control

for class differences.

22
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A total of 178 students were administered pre- and posttests using
four different Instruments,

The sample was divided into two major groupings

by their choice of particular black studies courses; i.e. Afro-American
History (hereafter referred to as AAH) and Black Literature (hereafter
referred to as BL), A breakdown by sex revealed that there were 75 males
and 103 females.

A breakdown by achievement level showed 117 average

achievers and 61 low achievers,

The AAH group contained 112 members and

the BL 66 members, The sample was divided into control and experimental
groups,

These data are presented in tabular form below:
TABLE 1
Subject Groupings
Groups

Gontroi

AAH
Exper,

Control

BL
Exper.

Male

23

23

15

14

Female

20

46

16

21

Average

27

51

20

19

Low

16

18

11

16

The tests were administered in 12 separate classroom settings.
3 AAH classes, 1 BL class, 3 Sociology and 3 Psychology classes,

There were
While

the tests were administered to all students enrolled in those classes
and thus included white as well as Negro students only the results obtained
from the Negro students were used in this study,

In cases where only the

pre- or posttest portions were completed the student was not used as a
subject in this study,

Only seven such cases occurred as efforts were

made to follow absentees,

Data for drop-outs was also not included,
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Description of Variables and Instruments

The dependent variable is the enhancement of self-concept and it
is stated as percentage change as determined by the pretest and posttest
scores on the instruments chosen,

There is evidence that self-concept

is not general in nature but that it consists of a number of factors,
Roth (1969) points out that the work of Cooley, Mead and Levin has led
to the identification of four factors.

They are:

l) Role Expectations,

2) Failure Avoidance, 3) Coal Needs, and 4) Self-Adequacy,

Four instru

ments have been identified as measuring aspects of these factors,

Des

criptions of these instruments follow,
The first instrument was the Self-Concept of Ability Scale (SCA)
as developed by Brookover and others (1 9 6 5 ).

It was originally entit

led the Michigan State General Self-Concept of Ability Scale and was
used in a series of studies investigating the relationships between selfconcept and academic achievement,
This test purports to measure how the individual sees himself in
his ability to achieve in academic aspects of school work.

There are

eight five-choice items which were developed from a pretest analysis.
They are scored from 1 to 5 with the higher self-concept alternatives
receiving the higher values.

The range of scores is thus from 8 to 40,

The reliability is well supported as indicated by the following state
ment by Brookover (1 9 6 5 ).
The scale, consisting of eight multiple choice items,
originally formed a Guttman scale of coefficients of
reproducibility of ,95 males and ,9 6 for females for
1015 seventh grade students,,
In the eighth and
ninth grades, random samples of 35 males and 35 females
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indicated that these items retained as scale
form with reproducibility of ,Q6 and ,97 for
males in the two years and ,92 and ,93 for
females in the same two years, In addition, the
scale has reliabilities calculated by Hoyt's Analysis
of Variance of ,82, 91,- 9 2 and ,86 for males,
and ,77, .84, ,84, and ,84 for females for the
seventh, eighth, ninth and tenth grades respectively,
The reliabilities and coefficients of reproduc
ibility were stable over the four year period,
In addition, test-retest correlation over a
one year period (between 8th and 9th grade)
were calculated, The correlation over this
period was ,75 for males and ,78 for females.
Since it is to be expected that self-concept
is not constant but fluctuates with changes in
interpersonal relations, those correlations
are high(pp, 51-52).
Note should be taken of Brookover's last statement above for it is this
very fluctuation (called percentage change) that is the dependent vari
able in this study,
In a later report (Brookover, 1967) the validity of the scale is
supported by the results of longitudinal studies,

It is of interest

that he also here calls for the use of other measures of self-concept
that will reveal abilities in other areas.

The following three instru

ments are used to that purpose,
The Personal Control Scale (PC) was one of two scales employed by
Lessing (1 9 6 8 ) which are also used in this study.

The PC was used to

measure that aspect of the self-concept involved in an individual's
sense of his ability to control his own life or destiny,

It can be

characterized as the individual's view of himself that is reflected
in his feelings about internal versus external controls.
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It included seven statements to which a subject could respond "agree"
or "disagree,"

The scores ranged from a low of 0 to a high of 7, with

the higher Indicating that the subject had a strong sense of personal
control.
The test was originally administered in a study of the possibility
of identifying racially bound factors that related to academic achieve
ment,

The test-retest reliability of .2 6 and .6M- was determined by test

ing k 6 fifth-graders and 52 eighth-graders twice with a month between
testing sessions,

The validity for this type test is indicated by the

work of Coleman (1 9 6 6 ) who administered a questionnaire to several
thousand ninth- and eleventh grade students,

Included in the question

naire were three items designed to measure the respondents' sense of
control over their own destiny,

The Negro students expressed a signif

icantly lower sense of personal control.

Moreover, this attitudinal

variable accounted for more variance in achievement test criteria than
any other factor,

The instrument, as used by Lessing was derived from

the work of Strodbeck's V Scale (Strodtbeck, 1958),

She found support

for her hypothesis that Negro children would score lower on her measure
of personal control and partial support for relating the sense of personal
control to academic achievement,
The Delay of Gratification Scale (DG) was the second of two instru
ments used by Lessing (1 9 6 8 ),

It measures that aspect of the self-con

cept related to the individual's willingness to forego immediate re"ards
for the sake of later increased rewards.

This aspect of the self-concept

is also related to academic achievement in that the ability to forego
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the immediate is a necessary component in school success.

It can be

characterized as the individuals degree of trust in his own ability to
cope with the future,
It, too, involved seven statements to which a subject could respond
"agree" or "disagree."

The scores ranged from a low of 0 to a high of

7, with the higher indicating a heightened willingness to delay gratifi
cation,
The test-retest reliability of .5 6 and .43 was determined by test
ing the same 46 fifth-graders and 52 eighth-graders twice with a month
between tests.

The validity of the test is supported by the work of

Buterbaugh (1 9 6 2 ) who measured this factor (the willingness to delay
gratification) in a study of Negro and white delinquent adolescents,
Lessing developed this scale by recasting the stories in Buterbaugh's
study and used it in the same fashion as she used the PC,
Prior to Lessing's study the relationship between delay of grati
fication and academic achievement was given little attention,

She did

find that the eleventh grade Negro students scored significantly lower
than did white students and she found partial support that the ability
to delay gratification was related to academic achievement,
Because of the similarity of overt structure of both the PC and
the DG and because of the brevity of both they are combined in adminis
tration by using the PC statements for the odd items and the DG for the
even items,
obvious.

This also serves to make the intent of the instruments less

They were, however, scored separately,
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The fourth and final instrument used in the assessment of selfconcept change was the Self-Concept Semantic Differential (SCSD) as
developed by Schwartz and Tanari (1 965 ).

It measured the favorable

ness of the self-concept on several evaluative semantic differential
scales.

Ten scales of the type developed by Osgood (Osgood, Suci

and Tannenbaum, 1957) were used,

The items consisted of contrasting

descriptors and were either loaded high on the evaluative factor (Os
good and Suci, 1955) or appeared to have a priori suitability,

The

scores could range from a high of 7 to a low of 70 as the less desir
able descriptors each were graded as 10 on the bipolar scale,
Osgood et al, (1957) reported a test-retest reliability of ,91 for
this test when used as a measure of attitude,

Smith (1 9 6 3 ) reports

the following validity correlations:
Thurstone Scale
Guttman Scale
Bogardus Social Distance
Scale for three factors

r = .7^ to .8 2
r = .78
r = .72 to ,80

There is no available reliability report for the particular modifica
tion used here.

Because of the use of identical or similar items,

there is every likelihood that the reliability is also high.

The

modification of this test is a common and useful practise (Miller,
196^), for different subjects use the scale in similar ways,

The

authors of this instrument are able to support its validity by
comparing the ratings of teachers and administrators, in the school
where the instrument was used, for each boy and them examining the
self evaluation scores.

The ratings of the teachers and administrators
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were used to divide the hoys into "good" and "had" groups,

The dif

ference between the means of the self evaluation for each group was
significant statistically at the ,8 5 level,

Robinson and Shawer (1969)

believe that this test is especially useful when a short, easy to un
derstand measure is called for, though they would like further study
of the test,
This study had two independent variables:
and treatment group.

level of achievement

A subsidiary study which had treatment group and

sex as its independent variables was included,
Level of achievement, for first independent variable, is defined
as the. degree of success obtained in prior school work and is measured
by obtained reading level from standardized tests administered in the
tenth grade, Level of achievement is divided into two categories:
satisfactory achievement (SA) and unsatisfactory achievement (UA),
Assignment to either of these two categories was accomplished by using
the information obtained from the computer printed schedules which
indicated the students' English class placement with a code based on
reading level scores,

If the last digit of the code was 5» the class

included those students who had scored four or more years above grade
level, 1 for those who had scored two or more years above grade level,
2 for those who had scored within one year of grade level,
dents were placed in the SA category.

These stu

If the digit was a 3 then

the reading level score had been two or three years below grade level
and a 4 indicated that the reading score had been more than three years
below grade level,

A summary of how the students were actually assigned
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is presented in tabular form below:
TABLE 2

Classification of Students by
Level of Achievement Distribution

BL
Control

_______________________________________ AAH
Experimental
Control
Experimental

Reading
Code

5

1

1

3

1
4

6

11

2

15

16

21

39

SA

19

20

2.7

51

3

10

14

14

16

4

2

1

2

2

UA

12

15

16

Totals

31

35

43

Treatment group is the second independent variable,

18

j

69

It is

crucial, in a field experiment, to form treatment groups that are equiv
alent prior to the start of the experiment.

In this study students

were placed in treatment groups by using a computer generated random
sort,

In the school year prior to this study all eleventh grade stu

dents made their subject selections for the following year,

Among

the offerings were a number of one semester subjects which were chosen
in pairs to assure a balanced schedule for each semester.

The treat

ment groups are composed of students selecting one of the two black
studies courses offered and one other one semester subject as its pair.
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The black studies courses offered were Afro-American History and Black
Literature in America,
ology,

These could be paired with Psychology and Soci

After the courses were selected the information was punched

on cards which were used for class assignment sorts by the computer,
The program for the master schedule was designed so that class size
and sexual composition were equal for each semester,

Using the sched

ule print-out, those students assigned to a black studies class the
first semester were placed in the appropriate experimental group accord
ing to the black studies course they had chosen,

Those assigned to

a black studies class the second semester were placed in a control group
in the same manner,

Thus, the students were assigned to control or

experimental treatment groups in a random way,

There were also a num

ber of other one semester courses offered which were chosen by compar
atively few students.

In order to ease administration problems, those

students who chose a black studies course and were assigned to one of
the other courses for the first semester were not included in this
study.

The result was that control groups were sometimes smaller

than their corresponding experimental groups,
One additional independent variable was considered; that of sex,
Data gathered was subject to analysis using sex and treatment groups
as the two independent variables.

Procedure

A consistent procedure was followed in data gathering.

The four

teachers whose classes contained the treatment groups were contacted
verbally for permission to use class time for administration of the
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pretests and posttests,

In each case permission was granted,

The

teachers were told that the data to he gathered was confidential and
was only to be used for purposes of research and that it would not be
used to evaluate them,

A copy of the prospectus for this study was

provided to each teacher so that they might better understand the ra
tionale and purposes,
All the tests were administered by the investigator.

The pretest

series of four instruments was presented to the students with this
statement, "you are being given these tests to help us to evaluate
the effectiveness of our curriculum,

The results will be kept confi

dential, so nothing will be put on your record and after the testing
is completed your name will not be used with any of the results,

You

will be given another set of similar tests at the end of the semester,
I will pass out the tests, Please complete them as rapidly as you
can following the directions at the top of each sheet,"

The tests were

then distributed and after all had completed them they were collected.
This took approximately 20 minutes,

While the classes contained Negro

and white students they were not told that only the data from the Negro
students would be used,

Following collection, the tests were checked

for completion and identification.

The teacher provided a list of ab

sentees who were contacted within several days and they were excused
from class to complete the tests,
plete the tests.
trations.

None of the students refused to com

The same procedure was used for all posttest adminis

All the tests were then scored and the data entered on speci

ally prepared cards,

At this point the names of the students were deleted,

These cards formed the working source of data for this study,
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Data Treatment
The theoretical hypotheses for this study are presented below:
Negro students who have participated in a black studies
course will show more self-concept enhancement as
measured by a criterion instrument than will Negro
students who have not participated in a black studies
course.
Hg Negro students with low achievement levels will show
a greater self-concept enhancement as measured by a
criterion instrument after participating in a black
studies course than-will average achieving Negro students
who participated in the same course,
H„ Negro male students who have participated in a black
studies course will show different self-concept enhancement
as measured by a criterion instrument than will Negro
female students who have participated in the same course,
The hypotheses were tested using a two way analysis of variance
model shown in figure 1,

Figure 1
Two Way Analysis of Variance Design Model
Factors

II

I
In each case factor two was the treatment group with levels of
achievement or sex substituted for factor one.
It was necessary to treat the pre- and posttest scores in a man
ner that would provide change data.

This was done by calculating per

centage of change that took place from pre- to posttest rather than
a raw score difference,

A method proposed by Menlo and Johnson (1 9 6 2 )
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was used for it had several advantages,

Unlike the usual method, it

did not penalize students with high pretest scores, and this technique
has a normalizing effect upon the distribution,
When the posttest score of a student exceeds his pretest score,
the percentage change score is:

P.O.

(1)
where X£

=
=

Rp

posttest score
pretest score

=

highest possible score less the
pretest score (maximum possible gain)

When posttest score is less than the pretest score, percentage
change is:
P,C,

=

x2 “ X1

100
where X£

=

Xj_

=

pretest score

Rp

=

pretest score minus the lowest
possible score(maximum possible

(2)

posttest score

A range of percentage change score of from -100 to 100 is produced
with this procedure,
There were two subsidiary hypotheses for this study,

The first

is Hypothesis 4,
H/j,

The effect of black studies on the enhance
ment of the self-concept will vary with the
instrument used to measure the self-concept,
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Hypothesis 1 was tested by comparing percentage change means for the
experimental group with those of the control group,

Hypothesis 2 was

tested by comparing all the means of the level of achievement and
treatment groups for interaction effect.

The two-way analysis of vari

ance model allows for an isolation cf this effect and, if it is present,
direction and relationship can be examined.

Where significant inter

action effect was noted the significance of the difference of those
pertinent means was tested with a t-Test.

In all cases the .05 level

was used to determine significance.
Hypothesis 3 was tested by comparing all the percentage change
means of the treatment groups and replacing level of achievement with
sexual designations,

Otherwise, the procedure was the same as that

used in testing Hypothesis 2,
The data obtained by using the two-way analysis of variance model
was then used to test the appropriate hypotheses.
repeated four times using the four instruments.

Each testing was
If Hypothesis 2 or

3 were accepted, the t-Test was then used to examine the direction
and significance of the change,
Hypothesis 4 was tested by examining the correlations among the
means of percentage change in self-concept scores for each of the
instruments used with each treatment group.

Low correlation, or

absence of correlation served to permit acceptance of the hypothesis,
Pearson product moment correlation coefficients were used.
Because two different black studiescourses were included in this
study it is logical to consider if they had differing effects upon
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self-concept enhancement,
was developed,

H5

To test this difference a fifth hypothesis

In theoretical form it is stated below,

Self-concept enhancement will differ with the black studies
subject to which the student is exposed.

This hypothesis was tested by comparing the results obtaiped for
each black studies course in the way in which they led to acceptance
or rejection of the first three hypotheses,

Summary

The problem was reviewed and the variables were explained in de
tail.

The means by which the gathered data were analyzed was presented,

The sample, consisting of Negro high school seniors, was described
as were the sources from which the sample was drawn,
meters were presented.

The sample para

The independent variables; treatment group,

level of achievement and sex were discussed.

This discussion included

information about how the sample was divided into the independent vari
able categories and a breakdown by categories was supplied.

In describ

ing the dependent variable the four instruments used and the rationale
for their selection were presented,

It was pointed out that the per

centage change, or enhancement, in self-concept was of importance and
not absolute scores nor raw score differences from any of the instru
ments,

The procedure used in gathering the raw data was made clear,

Theoretical hypotheses were listed and information about a particular
method for computing percentage change was offered,

Finally, details

about how the data were handled and the hypotheses tested were included
in this chapter.
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CHAPTER IV

RESULTS AND ANALYSIS OF FINDINGS

In Chapter IV the results obtained by the application of the twoway analysis of variance model to the data gathered are presented,
Following an introduction which includes a reiteration of the questions
which this study seeks to answer, a number of sections are offered
presenting the findings with applicable discussion,

There are two sec

tions devoted to the data that relates to the first two hypotheses,
The first of these will include data and findings for the Afro-Ameri
can History students while the second will be for the Black Literature
students.

Sections Three and Four put forth the data applicable to

Hypotheses 3> one for the Afro-American History group and the other
for the Black Literature group.

The fifth section applies to data rel

ative to Hypothesis k , The sixth section will apply to Hypothesis 5.
A summary will conclude this chapter,

Introduction

The specific purposes of this study were to obtain data which
would help to provide at least partial answers to the following ques
tions:
1,

Are students who enroll in and complete a black studies course

likely to undergo enhancement of their self-concept?
2,

If there is a self-concept enhancement effect as a result of

the completion of a black studies subject, is it related to the prior
academic achievement of the students?

37
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3. Is there a difference in the self-concept enhancement effect
of different black studies subjects?

In this study the different black

studies subjects were Afro-American History and Black Literature.

k. If there is a self-concept enhancement effect produced bycom
pletion of black studies subjects, does it differ by sex?
5. Do

the various self-concept measuring instruments employed in

this study in fact measure different aspects of the self-concept:
i.e., do they reveal differing aspects of the global construct called
self-concept?
The theoretical hypotheses that relate to the above questions,
previously stated in Chapter III, are here restated,

Hj_

Negro students who have participated in a black
studies course will show more self-concept enhance
ment as measured by a criterion instrument than
will a Negro student who has not participated in
a black studies course,
(Question l)

H2

Negro students with low achievement levels will
show a greater self-concept enhancement as mea
sured by a criterion instrument after participat
ing in a black studies course than will average
achieving Negro students who participate in the
same course. (Question 2 )
Negro male students who have participated in a
black studies course will show a different selfconcept enhancement as measured by a criterion
instrument than will Negro female students who
have participated in the same course,
(Question 4)

H4

The effect of black studies on the enhancement
of the self-concept will vary with the instrument
used to obtain a measure of the self-concept,
(Question 5)

H5

Self-concept enhancement will differ with the black
studies subject to which the student is exposed,
(Question 3 )
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The answer to question three will be sought in a comparison of
the results for the Afro-American History and Black Literature groups,

Findings and Discussion

This portion of Chapter IV is divided into five sections,

The

hypothesis or question being considered will head each section,
Section One: The Afro-American History Group Divided by Level
of Achievement
H-j_

Negro students who have participated in a black
studies course will show more self-concept enhance
ment as measured by a criterion instrument than
will Negro students who have not participated in
a black studies course.

Hg

Negro students with low achievement levels will show
a greater self-concept enhancement as measured by a
a criterion instrument after participating in a black
studies course than will average achieving Negro stu
dents who have participated in the same course,

These two hypotheses were supported if students exposed to Afro-Ameri
can History showed a significantly greater self-concept enhancement
as measured by the mean percentage change scores derived from the pre
test and posttest administrations of the criteria instruments than did
similar students who had not been exposed to Afro-American History,
Furthermore, if students significantly differ on self-concept enhance
ment according to prior achievement as revealed by a statistically
significant F ratio for interaction effect derived from the two-way
analysis of variance then H 2 was supported,

When this interaction

effect did occur, cells for the mean change scores were presented in
tabular form so that a t-Test for significance may be applied to iden
tify which level had made the significant change,
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The criteria instruments employed were, in order of application
for all the following sections, the Self-Concept of Ability Scale (SCA),
the Personal Control Scale (PC), the Delay of Gratification Scale (DG),
and the Self-Concept Semantic Differential (SCSD),
In applying the two-way analysis of variance model factor one is
that of level of achievement and factor two is treatment group.

As

stated in Chapter three a conservative approach to significance is em
ployed in that a probability of ,05 or less is considered to be sig
nificant.
In Table 3 'the results of the analysis of variance for the per
centage gain scores derived from the administrations of the SCA are
presented,
TABLE 3

Two-Way Analysis of Variance Results for the AAH Group
with Levels of Achievement for the SCA I

SOURCE
Factor One
Factor Two
Interaction
Within Cell

SS

DF

MS

78.50
1458.89
1631.71
45569.43

1
1
1
108

78.50
1458.89
1631.71
431.20

F
0.18
■ 3.38
3.78

P

.05

The main effects were not significant though the interaction effect
was significant.

Table 4 represents the cell data for the Afro-Ameri

can History group divided by levels of achievement for the SCA,
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TABLE 4
Cell Data for the AAH Group Divided by
Levels of Achievement for the SCA

' FACTOR
ONE

FACTOR TWO
Control

Satisfactory
achievement

Unsatisfact
ory
achievement

Treatment

N

27

N

X

14.05

X

1.10

s.d,

25.47

s.d,

16,03

N

16

N

51

18

X

2 .6 0

X

6.53

s.d.

25.47

s.d.

10.22

Inspection of Table 4 indicates that the unsatisfactory level students
showed self-concept enhancement.

A t-Test for the significance of the

difference between the two means of this group was not significant,
(t=.60, df

3 2 ).

The decrease in mean scores for the satisfactory

level was significant.

(t- 2.53, df 7 6 , p^.Ol),

Thus there is no

support for H^_ though there is support for H 2 . This is support in a
negative sense in that satisfactory students suffered a diminution
of self-concept while unsatisfactory students evidenced no change fol
lowing exposure to Afro-American History,
In Table 5 the results of the analysis of variance for the per
centage gain scores derived from the administrations of the PC are
presented,
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TABLE 5
Two-Way Analysis of Variance Results for the AAH Group
with Levels of Achievement for the PC

SOURCE

SS

Factor One

771.91

DF
1

MS

F

771.91

624.83

1

624,83

0.47

Interaction

7 6 6 8 ,2 2

1

7668.22

5.78

Within Cell

14319*1-. 16

108

1325.87

Factor Two

P

0.58

.02

Here, as in the data for the SCA there is only a significant interaction effect,

In Table 6 the cell data for the PC divided by levels

of achievement for Afro-American History are presented,

TABLE 6

Cell Data for the AAH Group Divided by
Levels of Achievement for the PC

FACTOR
ONE

Control

Satisfactory
achievement

FACTOR W O
Treatment

N

27

N

1

18.38

1

s.d. 44,59

N
Unsatisfact
ory
achievement

X
3,d.

Upon inspection of Table 5

16
3.27
22.82

s.d.

51
11.40
31.30

N

18

1

32.90

s.d.

45,18

is evident that the unsatisfactory level

students showed a gain in percentage change scores following comple
tion of Afro-American History that was greater than the control group.
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These data were subjected to a t-Test and the difference between the
means was found to be significant.

(t= 2.37, 32 df p<,0l)

The pos

sible diminution of mean scores for the satisfactory level students
was not significant (t= 81, 56 df),

Thus, there is support for H£

with lower achieving students showing a significant self-concept enhance
ment effect following exposure to Afro-American History.

is not

supported,
In Table 7 the results of the analysis of variance of the percent
age gain scores derived from the administration of the DG are presented,

TABLE 7

Two-Way Analysis of Variance Results for the AAH
Group with Levels of Achievement for the DG

SOURCE

SS

Factor One

2394.62

Factor Two
Interaction
Within Cell

DF
1

MS

F

2394.62

1.30

8.12

1

8,12

0.00

3071.33

1

3071.33

1.66

108

18^6.79

199453.0

P

Neither the main nor interaction effects were significant and there
is no support for either Hj_ or H 2 in these circumstances.
In Table 8 results of the analysis of variance of the percentage
change scores derived from the administrations of the SCSD are presented,
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TABLE 8

Two-Way Analysis of Variance Results for the AAH
Group with Levels of Achievement for SCSD

Source

SS

Factor One

231.82

Factor Two

DF

MS

F

1

2 3 1 .8 2

0.63

3742.87

:!.

3742.87

10,18

Interaction

183.95

1

183.95

0,50

Within Cell

39702,06

108

367.61

The main effect for factor two is significant and thus,

P

,002

is sup

ported when students are exposed to Afro-American History and selfconcept is measured with the SGSD,

Section Two;

The Black Literature Group Divided by Level of Achievement

The explanatory material in section one applies equally to this
section except that the black studies subject is Black Literature
rather than Afro-American History.
In the interest of brevity the four tables applying to this
section are presented below,

Table 9 is for the data derived from

the administration of the SCA, Table 10 from the PC, Table 11 from
the DG and Table 12 from the SGSD,
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Two-Way Analysis of Variance Results for the BL Group
with Levels of Achievement for the SCA

SS

DF

MS

F

Factor One

SOURCE

693.33

1

693.33

1.35

Factor Two

1087.03

1

1087.03

2.11

Interaction

4.46

1

4,46

0 ,0 1

Within Cell

31923.82

62

514.90

P

TABLE 10
Two-Way Analysis of Variance Results for the BL Group
with Levels of Achievement for the PC

SOURCE

SS

DF

MS

Factor One

465.23

1

465.23

0 .2 2

F

0 .0 0

1

0 .0 0

0 .0 0

Interaction

3399.46

1

3399.46

1.60

Within Cell

131947.13

62

2 1 2 8 .1 8

Factor Two

P

TABLE 11
Two-Way Analysis of Variance Results for the BL Group
with Levels of Achievement for the DG
SOURCE
Factor One

SS
1349.12

DF
1

MS
1349.12

F

P

0.90

Factor Two

106.57

1

106.57

0.07

Interaction

331.37

1

331.37

0 .2 2

Within Cell

93165.45

62

1502.67
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TABLE 12
Two-Way Analysis of Variance Results for the BL Group
with Levels of Achievement for the SGSD

SOURCE
Factor One

SS

DF

MS

F

347.15

1

3^7.15

0.89

42.67

1

42.67

0 ,1 1

Interaction

119.83

1

119.83

0.31

Within Cell

24073.98

62

388.29

Factor Two

P

It is evident that, when Black Literature was the black studies sub
ject there was no self-concept enhancement effect,

Thus there is no

support for either Hj_ nor H 2 and the null must be accepted.

Section Three: The Afro-American History Group Divided by Sex,

Negro male students who have participated in a black studies
course will show a different self-concept enhancement as
measured by a criterion instrument than will Negro female
students who have participated in the same course.
This hypothesis was supported if the two-way analysis of variance model
applied to the data revealed that one sex had a significantly greater
self-concept enhancement effect as measured by the mean percentage
change scores derived from the pretest and posttest administrations
of the criteria instruments than did students of the other sex.
a significant F ratio- for interaction effect supports H^,

Thus,

When H 3

is supported, the cells for the mean change scores are presented in
tabular form and a t-Test for the significance of the difference be-

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

47
tween the means was computed and the direction and sex most affected
was determined.
In the application of the two-way analysis of variance model to
the data, Factor One will be that of sex and Factor Two will again
be treatment group, A probability, as stated in section one, of ,05
or less will be considered significant,
In Table 13 the results of the analysis of variance for the per
centage change scores derived from the administrations of the SCA are
presented:

TABLE 13

Two-Way Analysis of Variance Results for the AAH
Group Divided by Sex for the SCA

SS

SOURCE

DF

MS

F

Factor One

802,45

1

802.45

1.85

Factor Two

1 7 8 9 .8 8

1

1 7 8 9 .8 8

4.13

Interaction

704,47

i

704,47

1.63

Within Cell

46772.70

108

P

,04

433.08

There is no interaction effect at a significant level thus, in the case
of the SCA

is not supported,

An inspection of the cells, as pre

sented in Table 14 does appear to demand further study.
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TABLE 14
Cell Data for the Afro-American History
Group Divided by Sex for the SCA

FACTOR
ONE

FACTOR TWO
Control
N

Male

Female

Treatment

23

X

N

4.31

s.d,

2 3 .3 0

X

23
1,71

s.d,

17,64
46

N

20

N

x

16.09

x

s.d.

32.31

s.d.

2.92
13,64

In this case the treatment effect seems to have produced a diminution
in the self-concept change scores for those students who completed the
Afro-American History course.

To see if this seeming diminution was

significant for both sexes a t-Test for the significance of the dif
ference between the means for males and between the means for females
was applied,

The t-Test produced a result for males (t = 0.43) which

was not significant.

The t for the female means difference (t = 2,25,

64 d f , p. <'.05) was significant.

In order to understand this seeming

contradiction the results derived from an observation of the cell data
in Table 4 must first be examined,

Here satisfactory students showed

a significant diminution of self-concept change scores.

Therefore,

the results derived from the cell data in Table 14 are to be expected
for females constitute the majority of satisfactory achieving students
and the students who showed a significant diminution are essentially one.
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TABLE 15
Two-Way Analysis of Variance Results for the
AAH Group Divided by Sex for the PC

SOURCE

SS

DF

2018,15

1

Factor Two

9 2 3 .6 8

1

923.68

0 .6 7

Interaction

381.97

1

381.97

0 ,2 8

Within Cell

149234,16

108

1 3 8 1 .8 0

Factor One

MS
2018,15

F

P

1,46

The interaction effect noted in Table 15 was not significant and H^
is not supported,
The results of the analysis of variance for the percentage changi
scores derived from the administrations iof the DG are1 presented in
Table 16,
TABLE 16
Two-Way Analysis of Variance Results for the
AAH Group Divided by Sex for the DC-

SOURCE

SS

DF

MS

F

Factor One

10141,02

1

10141,02

5.62

Factor Two

295.67

1

295.67

0 ,1 6

Interaction

5.56

1

5.56

0 ,0 0

Within Cell

194772.37

108

1803.45

No interaction effect was noted and thus

is not supported,

P

The

fact that Factor One, that for the sex division was significant is
of interest,

This is an indication that the DG itself discriminates

between the sexes to a significant degree.
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The results of the analysis of variance for the percentage change
scores derived from the administrations of the SGSD are presented in
Table 17,

TABLE 17
Two-Way Analysis of Variance Results for the
AAH Group Divided by Sex for the SCSD

SOURCE

SS

Factor One

583.56

Factor Two

DF

MS

F

1

583.56

1.59

4-021.7^

1

4021.?4

10,99

Interaction

14.60

1

14,60

0,04

Within Cell

39529,67

108

No significant interaction effect was noted, thus

P

.0 0 1

365.Q

is not supported,

The high significance of the main effect for Factor Two indicates that
the treatment effect is significant for both sexes, This is support
for hypothesis 1, and is in agreement with the results shown in Table 8 ,

Section Four;

Kj

The Black Literature Group Divided by Sex,

There is an interaction effect between the inde
pendent variables of sex and treatment group,

Except for the fact that this section is devoted to the Black Litera
ture group, the data will be handled as it was in Section Three and
the same conditions will prevail.
The results of the analysis of variance for the percentage change
scores derived from the administrations of the SGA for the Black Liter
ature group are presented in Table 18,
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TABLE 18
Two-Way Analysis of Variances for the BL
Group Divided by Sex for the SCA

SS

DF

MS

Factor One

SOURCE

446,23

1

4-4-6.23

Factor Two

1028.70

1

1028.70

2 ,0 1

Interaction

4-52. ^2

1

4-52.72

0 .8 8

Within Cell

3 1 7 2 2 .6 6

62

5 1 1 .6 6

No significant effects were noted and

F

P

0.87

is not supported when Black

Literature is the black studies subject and the SCA is used.
The results of the analysis of variance for the percentage change
scores derived from the administrations of the PC for the Black Liter
ature group are presented in Table 19.

TABLE 19

Two-Way Analysis of Variance Results for the
BL Group Divided by Sex for the PC

SOURCE
Factor One
Factor Two
Interaction
Within Cell

SS
980,19

DF
1

MS .
980.19

F

24-.09

1

24-.0 9

0 .0 1

4-21.64-

1

4-21,64-

0.19

62

2167.90

13 ^ 1 0 .0 0

P

0.4-5

No significant effects were noted and Kj is not supported when Black
Literature is the black studies subject and the PC is used as the mea
suring instrument.
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The results of the analysis of variance for the percentage change
scores derived from the administrations of the DG for the Black Liter
ature group are presented in Table 20,
TABLE 20
Two-Way Analysis of Variance Results
for the BL Group Divided by Sex for the DG

SOURCE

SS

DF

707.82

Factor One

1

MS

F

707.82

0.51

P

76,83

1

76.83

0,06

Interaction

8768,04

1

8768.04

6.37

Within Cell

85370.08

62

1376,94

Factor Two

A significant interaction effect was noted and

.01

is thus supported,

To determine which sex underwent a significant change following the
black studies course exposure a t-Test was applied to the difference
between the means for the two sexes,

The cell data for the mean per

centage change scores for the DG are presented in Table 21.
TABLE 21
Cell Data for the Black Literature
Group Divided by Sex for the DG

FACTOR
ONE

Control

N

15

N

Male

x

28.67

X

FACTOR TWO
Treatment

s.d. 35.51
Female

14
4.88

s.d. 35.48

N

16

N

21

x

- 2,23

X

20.63

s.d. 34,30

S.d. 41.05
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It would, seem from the data presented in Table 21 that males experienced
a diminution is self-concept enhancement as a consequence of exposure
of Black Literature and that females experienced an enhancement effect,
The data for the difference between the means for each sex was subjec
ted to a t-Test,

That fo

males (t-2,46, df

icant while that for females (t-1 ,8 0 , df

27, p<,02) was signif

3 *0 was not significant,

Thus it can be concluded that males experienced a diminution of selfconcept as measured by the DG.
The results of the analysis of variance for the percentage change
scores derived from the administration of SGSD for the Black Litera
ture group are presented in Table 22

TABLE 22
Two-Way Analysis of Variance Results for the
BL Group Divided by Sex for the SCSD

SOURCE
Factor One

SS
1 7 5 2 .8 6

MS

DF
1

1752.86

F
4.84

1,15

1

1.15

0 ,0 0

Interaction

341.71

1

>1.71

0.94

Within Cell

22446,39

62

362.04

Factor Two

No significant interaction effect was noted and
There is a main effect for Factor One,

P
,0 3

is not supported,

This indicated that there is

a sex difference that maintains for both the control and treated groups,
It was concluded that the SCSD had been responded to differently by
males than by females and it was possible that the self-concept, as
measured by the SGSD, was different for each sex,
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Section Five: Self-Concept Measuring Instruments and the Variability
of Percentage Change Results
%

The effect of black studies on enhancement will vary with
the instrument used to measure the self-concept.

As stated in Chapter III, the examination of the question pertain
ing to I i s

accomplished by the use of a correlation matrix for the

Afro-American History group in which are supplied the correlations
among the four instruments employed,
the Black Literature group,

A similar matrix is used with

If the correlations are low it is an in

dication that the tests are measuring different aspects of the selfconcept.

It is difficult to determine at which correlation level a

decision of strong relationship should be accepted,

Kerlinger (1964)

states, "It has been said that it is appropriate to bother with r's
of .10, .2 0 , ,30.

With r's of .10 the point is well taken but with

r's of about .3 0 it is not." (p.1 7 2 ),
The correlation matrix for the AAH students' percentage change
scores is presented in Table 23.

TABLE 23
Correlations of the Percentage Change Scores
for the Afro-American History Students
SCA

1 ,0 0 0

PC

-.0 1 2

1.000

DG

-.059

-.111

1.000

.2 2 8

.185

.248

SCA

PC

DG

SCSD

1.000
SCSD

There were no high or even moderate correlations among the results ob
tained ffom the various instruments.

H^ is therefore accepted,
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The correlation matrix for the BL students' percentage change
scores is presented in Table 2^,

TABLE 2;4
Correlations of the Percentage Change Scores
for the Black Literature Students

SCA

1.000

PC

.0 8 3

DG

.350

.013

1 ,0 0 0

SCSD

.2 1 1

-.189

4.126

SCA

PC

DG

1.000

1 ,0 0 0

SCSD

there is only one moderate correlation of DG
Therefore, there is again support for Ify in the case of BL students
with some slight reservation because of the one moderate correlation.

Section Six:
He;

Differing Effects of Different Black Studies Subjects

Self-concept enhancement effect will differ with
the black studies subject to which students are
exposed,

As suggested by Coats (19?0), a descriptive approach is sometimes
appropriate.

This is one such situation when an examination of the

results obtained can be well evaluated in such' a way.

The data will

be presented in tabular form indicating which of the instruments sup
plied support (yes) or lack of support (no) for each of the hypotheses
that are appropriate to Htj,
In Table 25 is presented the information relative to Hj_. The
material relative to Hg is presented in Table 2 6 and the material rel
ative

to Kj is presented in Table 26,
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TABLE 25
Support for H-j_ by the Various Instruments
for both Black Studies Subject

SCA

AAH

BL

no

no

PC

no

no

DG

no

no

SCSD

yes

no

TABLE 26
Support for Hp by the Various Instruments
for both Black Studies Subjects

SCA

AAH

BL

yes

no

PC

yes

no

DG

no

no

SCSD

no

no

TABLE 27
Support for Ho by the Various Instruments
for both Black Studies Subjects
AAH

BL

SCA

no

no

PC

no

no

DG

no

yes

SCSD

no

no

Inspection of the above tables reveals that there are 12 possibilities
for agreement between the two black studies subjects,

There are four
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cases in which the two subjects had a differing effect in that the
results of one subject resulted in support for the hypothesis while
the other did not,

General treatment effect (H^) was different in

one case: for the SGSD,

When prior achievement was considered (H^)

the results differed in two cases: for the SCA and the PC,

When sex

was considered (H^) there was again one difference: for the DG,
considered that

It was

has sufficient, though not strong support and for

the null is rejected,

Summary

The data obtained by pretest and posttest administrations of the
four criterion instruments were grouped so that the material could
be studied using a two-way analysis of variance model.

The factors

employed were level of achievement or sex and treatment groupings as
the independent variables with the resulting percentage change scores
as the dependent variable.

The use of two different black studies

subjects resulted in the division of the data into two main groupings,
The significance, if any, of the resulting F ratios was used to deter
mine the acceptance or rejection of each of the theoretical hypotheses.
When needed, in the case of a significant interaction effect, a t-Test
was used to determine the significance and direction of the effect and
the level involved,

This procedure resulted in a number of conclusions.

Only Afro-American History of the two black studies course was
found to have a general self-concept enhancement effect for both satis
factory and unsatisfactory level students and only when the SCSD was
the measuring instrument,

When level of achievement was considered,
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Afro-American History was the black studies course that produced signi
ficant change in the self-concept scores,

This was true when the meas

uring instruments were the SCA and the PC,

In the case of the SCA the

unsatisfactory achievement level students were not affected though the
satisfactory students suffered a decrease in self-concept scores,
When the PC was used the unsatisfactory achievement level students under
went a significant self-concept enhancement,
The one time when Black Literature had a significant effect was
when sex was considered as one of the independent variables,

When

the DG was the measuring instruments males underwent a significant
decrease in self-concept scores,
When the matter of the effect as measured by the different instru
ments is considered, the correlations indicated that the tests did
measure differing aspects of self-concept,
The question about the differing effects of different black stud
ies subjects was answered in the affirmative.
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CHAPTER V

SUMMARY, DISCUSSION AND RECOMMENDATION

Three sections are included in Chapter V.

They are a summary

of the findings, conclusions and resultant interpretations, and recom
mendations for application and further research,

Summary

The introduction and review of the literature revealed that there
existed a strong demand for the inclusion of black studies in the cur
riculum at various levels of instruction and that there was, as yet,
little evidence available that might serve as a logical rationale for
its inclusion,

One reason commonly put forth for including black stu

dies in the curriculum was that thereby the self-concept of the Negro
student would be enhanced which would then lead to further desirable
effects,

There was sparse evidence that this enhancement might occur

and it was restricted to the elementary and junior high school grades.
No evidence of enhancement 'was available that applied to the high school
level,

The major aspect of this study was an effort to determine if

there existed a relationship between black studies and self-concept
enhancement for Negro high school students.

The review of the liter

ature also revealed that prior achievement and sex were important fac
tors in considering self-concept and they were included as additional
independent variables.

The inclusion of these two additional factors

served to make the results more applicable to school systems.

These

59
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two factors are part of the cumulative record of all students,

Also

investigated were the degree to which the chosen criterion instruments
succeeded in measuring differing aspects of self-concept in an inde
pendent fashion and the degree to which two different black studies
subjects differently influenced the enhancement of the self-concept
of the students exposed to them,
The examination of the data gathered as a result of the above
investigations led to the following findings:
1,

Afro-American History had a general self-concept enhancement

effect when this effect was measured by the Self-Concept Semantic Dif
ferential .
2,

When level of achievement was a considered factor the findings

were limited and mixed.

When enhancement effect was measured by the

Self-Concept of Ability Scale and Afro-American History was the black
studies course the satisfactory level students underwent a significant
diminution in self-concept,

When, for the same subject, the Personal

Control Scale was used as a measure the unsatisfactory achievement level
student showed a significant self-concept enhancement effect,
3,

When the black studies course was Black Literature and sex was

a factory the self-concept for males, as measured by the Delay of Grat
ification Scale, also showed a diminution effect,
4,

The criteria instruments selected for this study did measure

differing aspects of the self-concept construct,
5,

Different black studies courses did produce different though

limited effects upon self-concept.

In the case of the two black stud

ies courses included in this study Afro-American History influenced
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self-concept for a greater number of indices than did Black Literature.

Conclusions and Implications

These conclusions are put forth in the hope that they might serve
as a guide and assist those who are considering the introduction of
a black studies program in a high school curriculum; and, those who
are considering changes in existing programs.

It is then more likely

that the ad.opted programs will be more effective in producing the sought
after outcomes.
The effectiveness of black studies as a self-concept enhancing
agent for Negro high school students did not receive unequivocal support,
While some students showed the desired enhancement effect others exhib
ited the opposite effect.

Apparently black studies is an aspect of

the curriculum that should be approached with caution.

Once a sub.iect

is included in the curriculum it is seldom considered for review and
eve” if the effects are undesirable there is a tendency for that sub
ject to continue to remain in the curriculm,

The demand for the in

clusion of black studies usually has an emotional basis, one that it
might not be politic, or even possible to resist,

With the knowledge

gained so far it is possible to temper these demands so that the more
effective subjects are included and students who will most benefit from
them are encouraged to select them,
There was some support for black studies,
was that of Afro-American History,

The most promising

It had a general enhancement effect

when measured by the Self-Concept Semantic Differential,

This instrument
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measures a rather general aspect of self-conceit, one that seems to
have relevance to more than school success.

In light of Roth's

(1 9 6 9 ) findings as to the effectiveness of the "integrated curriculum"
with younger students it would seem wise that black studies be
suggested for the earlier high school grades.
To expect the satisfactorily achieving students to benefit in
their views of their own school abilities because of black studies
seems unwise in light of the effect as measured by the Self-Concept
of Ability Scale, an instrument that is directly related to school
attitudes,

Perhaps this is a knowledge that can prove of value in

a counseling situation,

That only the poorer students should be en

couraged to elect black studies gains some support because the enhance
ment effect, as measured by the Personal Control Scale, concerns the
same factor that Coleman (1966) found to be reduced for many Negro
students.

Thus, screening, or encouragement for selection of black

studies in light of achievement levels seems advisable,
The findings of the differences in enhancement effects between
the satisfactory and unsatisfactory level students might be a form of
support for the view that academic success is related to a satisfac
tory self-concept,

The resultant differences could have been because

the satisfactory students had had a self-concept sufficiently adequate
to have permitted them to perform as well as they had though this selfconcept was not impervious to threat,
The writer realizes that the subject of black studies is highly
emotional, fraught with difficult political realities and that it might
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well fill needs for other than the students who elect them.

If any

thing, these considerations make the need for care more urgent,

It

is not educationally sound to present the Negro students, and the Negro
community, yet another "built-in" failure on the part of the schools,

Recommendations

A number of recommendations for further study and research are
apparent both from the findings and the implications and conclusions
drawn from the findings as well as from the limitations inherent in
the study,
More study of black studies as an aspect of curriculum planning
for urban schools is needed.

Knowledge of the impact of black study

courses will help schools to make more effective use of their resources
and to permit them to plan change well,
The establishment of course content and teaching method as addi
tional independent variables should be considered,

These were not con

sidered as factors in this study for each course was taught by only
one teacher using only one course of study,

While there is evidence

that teacher image is not a factor in self-concept (Miller 1970)
there is no evidence about black studies course content nor methodol«
ogy, . Consideration of content and methodology could be handled in
several ways,

Equated courses of study could be provided as a guide for

content and method,
teachers.

These could be used by the same or by different

Materials could be developed for use with computer assisted

instruction or for presentation as programmed instruction, thus
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enabling the experiment to employ content as a factor,

Various

teaching methods could be applied to the developed materials to permit
methodology to be considered as a factor,

More substantiated informa

tion is required as to which subjects best accomplish the desired selfconcept enhancement,

In addition to Afro-American History and Black

Literature, the subjects of this study that demonstrated differing
effects, other subjects such as the sociology of the Negro family, the
history of the African continent, the history of the Negro in other
countries, the history of the recent civil rights movement, black music,
and many others should be considered in an experimental fashion,

Not

only should the subjects themselves be considered but study of content
and teaching method for these subjects is needed, as previously suggested,
One possibility for such a study would be to plan to include,
for only one year at a time, a number of sequential black studies subjects
so that over a span of several years the relative effectiveness might be
determined and compared.

Studies should be conducted in various

settings and locations so that more general conclusions might be reached,
It would be advantageous to have similar experiments conducted in more
than one urban setting with a sharing of the results,

Within this

framework content and method could also be studied,
The finding that the prior level of achievement had some relation
to the enhancement effect of the black s+udies subject opens for fur
ther study the relationship between achievement and self-concept,

If

a student's schedule were "loaded" with enhancement producing subjects
one year would he achieve better in the usual subjects the following
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year?

Are there subjects other than black studies subjects which are

capable of producing self-concept change?

If there is such a

change subject, is the change due to content or method?
tions provide a fertile area for further research,

These ques

Longitudinal studies

are needed to discover if an enhanced self-concept is followed by
better school performance over a number of years,

In addition, the

results obtained in studies employing older youth should be compared
with those obtained from younger children,
where best to place self-concept enhancement

This would help to indicate
efforts in the schools,

It is hoped that studies similar to this study will be attempted
and the results compared for this study had geographic and historical
limitations because of its site,

The research is limited, the demands

are heavy and the needs are great.

In no small measure, the future

of our society depends upon how well the schools meet the demands
being made upon them, particularly the demands for the inclusion
of black studies in the curriculum,
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APPENDIX

S C A

H.R,

Name

Circle the letter in front of the statement which best answers each
question,
1. How do you rate yourself in school ability compared with your close
friends?
a,
b,
c,
d,
e,

I
I
I
I
I

am the best
am above average
am average
am below average
am the poorest

2. How do you rate yourself in school ability compared with those in
your class at school?
a.
b,
c,
d.
e.

I
I
I
I
I

am
am
am
am
am

above the best
above the average
average
below average
among the poorest

3, Where do you think you would rank in your class in high school?
a.
b,
c.
d.
e.

among the best
above the average
average
below average
among the poorest

4, Do you think you have the ability to complete college?
a,
b.
c,
d.
e,

yes, definitely
yes, probably
not sure either way
probably not
no

66
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5. Where do you think you would rank in your class in college?
a,
b,
c,
d,
e,

among the best
above the average
average
below average
among the poorest

6. In order to become a doctor, lawyer, or university professor, work
beyond four years of college is necessary, How likely do you think
it is that you could complete such advanced work?
a,
b,
c,
d,
e,

very likely
somewhat likely
not sure either way
unlikely
most unlikely

7. Forget for a moment how others grade your work,
how good do you think your work is?
a,
b.
c.
d.
e,
8.

my
my
my
my
my

work
work
work
work
work

is
is
is
is
is

In your opinion

excellent
good
average
below average
much below average

What kind of grades do you think you are capable of getting?
a,
b,
c,
d,
e,

mostly
mostly
mostly
mostly
mostly

A's
B's
G's
D*s
E 's

-
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S C S A

H.R,

INSTRUCTIONS: This is a rating of how you would describe yourself,
Check above the number that shows the amount of the direction that
best describes you,
EXAMPLE:
I AM
tall

________
1
2

__
"3

_

X

___

5

7

short

This means that I am a little more short than tall.

I AM
Good

_________________ ____

___

___

Bad

Useful

___

___

___

___

Useless

___
__

___

Superior
Smart

___

___

___

___

___

__ _________

___

_______ _____

Square

____

Tough

___

____________

___

Selfish

___

___

Friendly
Kind
Important

___

___

____________

___

Inferior
Stupid

___

Cool

___

___

Soft

___

___

___

Unselfish

___

___

___

Unfriendly

_____________

_______ _____

___

Cruel

___

___

___

___

Unimportant

1

2

3

_
TT

___
5

_
IT

7
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PC

-

DG

H.R,

Name

This is a measure of some of your opinions,
Check AGREE or DISAGREE for each statement,
=

AGREE

DISAGREE

1, Planning only makes a person unhappy since your
plans hardly ever'work out anyhow,
2, If wearing ugly braces would make my teeth look
prettier later on, I would put up with looking
awful for a year or two,
3, When a man is born, the success he's going to have is
already in the cards, so he might as well accept it
and not fight against it,
4, If I could have either $1,000 right now or $1,200 given
out in payments of $100 a month for a year, I'd rather have
the $1,000 to spend right now,
5, Nowadays, with world conditions the way they are, the wise
person lives for today and lets tomorrow take care of
itself,
6, If I had a savings bond that would be worth much more money
ten years from now, I'd wait the ten years to cash it in
even if I had to get along on very little money until then,
7, Most people with low incomes can't do very much about it.
8, I know I can make more money later on if I finish my school
ing. Still, if I were too poor to dress as well as most of
the other kids, I'd quit school as soon as possible and get
whatever job I could,
9, When you get right down to it, being a success in life is
really up to yourself alone,
10, I'd rather be a little less healthy than miss the fun of
eating hamburgers, hot dogs, candy and pop for most of
my lunches and snacks.
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AGREE

DISAGREE

11. If a man is born into a poor family, he never
theless has a good chance to become a comfortable,
middle-income person,
12. If my parents said that for my next birthday they
would either buy me a new car or pay my way through
four years of college, I'd choose the new car for
my birthday present,
13. The most important things that happen to people are:
(check one)
a, The result of circumstances beyond their control. ___
b, More the result of their own efforts.
___
14-, I f I could join only one of two social clubs, I
would join the one that would take me in the soonest
even if it wasn't the club I liked the best.
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